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Unit 4: Oral and Written Language

Rationale
The Papua New Guinea Primary Curriculum ...

We recognise that conversation is an important learning tool. Conversations
between the teacher and children, and between children themselves, are
essential in developing pupils’ language abilities as well as learning. This is
because they provide ways to explore new topics, share tentative ideas and
consider possibilities.

Thus, teachers should plan daily opportunities for students to talk about and
listen to a variety of text types, across all curriculum areas. A balanced talking
and listening program will provide students the opportunity to develop their
understanding and use of spoken language. In a well-balanced language
program, the importance of talking and listening in the development of reading
and writing skills, as well as in assisting the development of thinking skills, is
recognised.

Unit objectives

Through studying this unit you will:
Develop an understanding of the nature and role of spoken language in the classroom
Learn strategies and activities for developing and enriching children’s spoken language
for interpersond, informationa and aesthetic purposes

Learn Strategies and activities to encourage children to learn about different purposes
for spoken and written language both in the community and in the classroom

Have an understanding of how to develop children’ s ability to write effectively and
gppropriately for arange of purposes. interpersond, informationd and aesthetic

How to use this module

Given the importance of speaking and ligtening in the overdl development of children’s thought
processes and language learning, you need to have clear ideas about how to plan and program
for effective ligening/spesking times in your future classrooms.

Oneway of achieving thisisto engage in as many of the activities listed in the Module as
possible. Asyou engagein this “hands-on” experience, you will have opportunity to learn the
usefulness of such drategies and activities in promoting language learning.

Because of time condraints, it may be necessary to select between items. Such sdection
should include Section 6 on Assessment.
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2 Module 4.1 Oral Language Development

Unit structure

There are three modulesiin this unit.
Module 4.1: Ord Language
Module 4.2: Writing as a Process
Module 4.3: Genres and Text Types

Introduction

Whole language as a philosophy and an approach to the
teaching of languages in schools in Papua New Guinea

In the language teaching literature, certain terms are used regularly. One such
term is that of ‘whole language'. This term describes one of the philosophies
that underpin our language teaching in Papua New Guinea schools. That is, in
language teaching, language as a whole in its everyday uses, is the focus of
learning.

The term also describes an approach to language teaching, one where
teachers use the language of the students ‘ well-known real-life situations as a
way of encouraging them to understand the meaning of messages from the
surrounding context. Meaning, therefore, is central to learning.

In using whole language, teachers make many references to things both in
and out of classrooms (experiences, objects, people, pictures, diagrams) or
activities that the class has been involved in, such as community activities,
role plays, visits, etc, to encourage understanding and use of the new
language. This approach to teaching suggests that we do not learn language
by learning individual words and sounds out of context. Rather, language is
learned when speakers interact and participate in making meaningful
messages that suit their purposes for speaking.

A smple diagram to explain the notion of whole language follows:
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Module 4.1 Oral Language Development 3

Whole Language Approach
v

whole Texts: Experiences, Slories,
Community Activities.

Parts of Texts: ideas & events;
Paragraphs & sentences

Whole Words: Actlions,
kescriptions, Names

Figure 1: The Whole Language Approach. Adapted from Pickford, S. (1991). ‘An
Introduction to Language Teaching in Community Schools for Student-teachers and
Teachers'.

The Five Goals of Language Learning, or, What are learners aming for in learning afirst or
second language? These are:

1. Communication goals — using language for negotiating and sharing meaning with others

2. Language and culturd awareness goas — understanding one' s own language/culture
better

Socio-culturd goads— understanding the target language/culture better
4. Learning-how-to-learn gods— understanding how to learn in and through language
Genera knowledge goas— learning about the world

“F~ 4 Activity 1

In groups:
Discuss what each of these goals means

Give one or two examples of situations that reflect the goals
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4 Module 4.1 Oral Language Development

T~ 4 Activity 2

Working in a small group, draw a diagram which shows your
understanding of how these Goals interrelate with each other.

Smadl group work as a srategy for teaching and learning

The mogt effective language learning Situations take place when the retio of learner to
expert isvery smdl. Theided language learning Situation has ardtio of 1.1 —that is,
one learner to one expert. We know the situaion in most classroomsiis never likely to
achieve that level of teaching. So, we need to think about how to make the most of
children’ s opportunities to learn. We can do thisin classsoomsin one of two ways:

Bring in community members whenever possible to tak with the children

Encourage children to listen to and talk to each other about the tasks they are carrying
out in class. This can be done most effectively by arranging the children in smal groups
for many activities.

Arranging children in small groups to work and talk together is useful because it helps them
deveop

Intellectua growth

Socid ills

The ability to function as an independent learner and thinker

The ahility to approach problemsin a co-operative and constructive manner
SHf-esteem

Group work makes it possible to encourage co-oper ative rather than competitive learning.
The emphasisis on group achievements.

Group work dlowsfor greater individud participation than in whole class teaching,
because more students have the opportunity to contribute more often, thus developing
individud strengths.

Group work is less threatening to some students than whole class teaching. Students
who are shy or lack confidence find it easier to contribute in a smdl group Stuation.

Group work enables children to develop speaking, listening and clear thinking skills.
Use of this strategy encourages children to make full use of their resources and to
share their ideas with others. Aswell, it presents models for behaviour, and the use of
different functions of language.

Group work promotes the development of deeper understanding as sudents have the
opportunity to explore ideas and learn from each other. It facilitates and promotes
socid development and the development of trust between the class members.

Student Support Materia



Module 4.1 Oral Language Development 5

Group work can be intdlectudly stimulating, if the groups are formed properly and the
tasks organised effectively.

Below are listed some rules for making group work a success in your classroom.
Start smal, with reasonably smple tasks. Plan for talking in pairs for ashort period at
fird. Gradualy extend the time of the activity, its complexity and the Size of the group.

Make sure the purpose of the task is clear and that the ingtructions are specific and
clear

Make sure the group members have the necessary sKills for the task, and the
equipment they need to do the task

If necessary, assign roles, such as note taker, reporter, time keeper before the group
begins work.

Tak about group members consdering each other as essentid members of the group.
Everybody's contribution is relevant.

Provide opportunities for students to participate in various group activities for different
purposes. Make-up of the groups could include:

»  Patnerships

= Smdl groups

= Mixed ahility groups
= Same ability groups
= Home based group.

When pupils have the opportunity to engage in talk around tasks with their classmates, they
learn more effectively, and learn to participate with other children in supportive ways.

An added advantage of organising children in groupsis that the teacher does not haveto do dll
the talking. In fact, the teacher can take on the role of facilitator and mentor as pupils pursue
their own learning gods.

For these reasons, grouping children in various ways is an essentid part of awell-organised
classroom supportive of language learners asthey learn to carry out the tasks of the different
curriculum aress.
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6 Module 4.1 Oral Language Development

Module 4.1: Oral Language Development

Section 1

1.1 Introduction

In this Module we build on the understandings we gained from Unit 3, Language as Socia
Practice.

Note: ‘Firg language can be written ‘L1, and ‘ second language’ as‘L2'. You will find this
abbreviation in the literature on first and second language learning.

§7 4.1 Activity 1

In groups,
Recall and list information about how children learn their first
language
Think about who the children talk to, what they talk about, what kind
of language is used by caregivers, why children learn to talk

Recall and make a list of what you learned about the differences
between language used in the home and community, and the
specialised ways language is used in classrooms

Recall and list differences between how children learn a first
language and how they learn a second language

What are some strategies that teachers can use to make
classrooms as much like home/community environments for
language learning?

Report back to the whole group. Compare and discuss answers given.

The children in Lower Primary classes have dready had three years of schooling in Vernacular
or Tok Pisn. In the Table beow is a stlatement of what children should know or be able to do
in and through language when they reach Grade 3.
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Module 4.1 Oral Language Development

Talking and Listening

Reading

Writing

In Vernacular:
Know sounds, vocabulary
and language structures
Be able to talk to different
people in different ways
To tell and retell stories
Give instructions
Ask and answer questions
Give explanations
Rephrase things in their
own words

In English:

- Understand simple
classroom instructions
Join in rhymes and songs
Use greetings

In Vernacular:
Read a range of printed
materials
Engage in silent reading,
reading aloud and with
others
Read and understand
instructions
Read and understand main
points
Work out the meaning of
words in context
Use pictures to help
understand new words
Read new words using
knowledge of letter sounds

In English
Read the letters of the
alphabet and know their
sounds

In Vernacular:
Label a range of objects
Write names of things
Write stories by
themselves and in groups
Order events in stories
Edit and improve the
content of written work
Write poems, instructions
and opinions
Rewrite village stories in
own words
Write neatly
Write down familiar words
and sentences from
dictation
Make alphabetical and
numerical lists

T~ 4.1 Activity 2

Discuss with your peers each of the expectations in the talking and
listening column, and give some examples of each.

? 4.1 Activity 3

Discuss the diagram below with your peers. Consider the following

guestions:

How much time is spent teaching/learning Vernacular and
English languagesinE2/G4 /G 7?

When does teaching and learning in Vernacular cease in
Primary school?

What do you notice about the transition from Vernacular
language as the language of instruction to English as the
language of instruction, as children progress from grade to

grade?
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8 Module 4.1 Oral Language Development

Time allocations for progression from Vernacular to English as the language of
instruction

Vernacular English

G 8 20% 80%

G7

G6

G5 30% 70%

G4 50% 50%

G3 60% 40%

E2 90% 10%
E1l

EP

% 10 20 30 40 50 60 70 80 90 100
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Module 4.1 Oral Language Development 9

Section 2 Activities/strategies for children talking and
listening in classrooms

2.1 Introduction

Conversation is an important learning tool.

Conversations between the teacher and children, and between children themselves,
are essentid in developing pupils language abilities as wdl as learning, because they
provide ways to explore new topics, share tentative ideas and consider possibilities.

Involving children in interaction in a variety of group works Situations provides them
with opportunities to learn gppropriate ways to express thar fedings and opinions, as
well asto listen and respond to the comments and fedlings of others.

Children need to make extensive use of language as both a speaker and listener.

What does the Department have to say about spesking and listening?

The Language Resource Book for Lower Primary, p. 9 suggests:
Speaking and Listening may have a specid focus at the beginning of the lessons, or
be integrated with shared reading and creative writing
These two skills may be done together asthey are used smultaneoudy in redl life
gtugions
Encourage the pupilsto take part in dl ord activity a thistime. In Lower Primary the

pupilswill be learning many language ills
Some of these skillswill build on the skills they learned in Vernacular in Elementary
School

And |ater,
Mogt of the spesking and ligtening activities will be integrated into Language and
other subject lessons
However, at times you may choose to have a specific Speaking and Listening activity
Be sure to relate the activity to the theme or topic you are planning, to make it more
meaningful to the pupils
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10 Module 4.1 Oral Language Development

¥~ 4.1 Activity 4

Working in small groups, list reasons why we want to encourage children
talking and listening in school. Report back to whole class.

Using the Language Resource Book, p.9 refer to the section on "Purposes for Speaking and
Ligening':

What does it mean to ‘ speek creetively’ ?

What does it mean to listen with ‘ critica understanding’ ?

How does a pupil listen ‘atentively’ ?

F” 4.1 Activity 5

Working in a small group, brainstorming and then draw up charts for:
What a good listener can do

What a good speaker can do

2.2 Strategies and activities for developing listening and speaking
skills

F” 4.1 Activity 6

Working in groups

'‘Brainstorm’' what you already know about teaching listening and
speaking in either Vernacular, Tok Pisin or English

Nominate a reporter to keep a record of your thoughts. The
reporter will need to present the findings back to the whole group

Display the brainstorm charts up in the classroom after reporting
back
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11

T~ 4.1 Activity 7

Working in groups:

Make a list of what you think you need to know about teaching

listening and speaking as a subject in Primary classes

Discuss and list ideas for how you will find out what you need to

know

2.3 Suggestions from the Language Resource Book for Lower
Primary - activities for listening and speaking

Refer to the Lower Primary Language Syllabus Grades 3 — 5 for specific
listening and speaking objectives and skills to teach at each level in both
languages.

These activities can be used with both VVernacular and English.

The purpose for each activity isfor the pupils to think about questions, the
discuss with their mates and then write.

The Shared Reading Experience provides an excellent and easy way to have

integrated meaningful listening and spesking practice. The Big Book providesan

interesting experience which dl pupils can discuss.

text,

Usethe four levels of questions on pages 10-12 of the Language Resource Book to

get the pupils to explore and discuss the text in greater depth.
These activities are suitable for whole class or smal groups.

Yes or No — discussion activity
Story mountain

Story frame

Story parts

Version diagram

Personality poem

Story impressions strategy

IO mMooO®y

Story mapping
. The S Q 3 R strategy
J. Know, Want to learn, Learned — KWL chart
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12 Module 4.1 Oral Language Development

2.4 Phonics activities
For arange of activities to encourage learners to develop high level phonics skills,
refer to the Language Resour ce Book, pp. 21.

See also Jones (2000) Vernacular to English Bridging Strategies Training
Program Sesson 5:1 for more information on the teaching of phonics.
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Section 3 Additional activities for encouraging listening
and speaking

Below is a further list of activities you can engage in with children to
encourage them to be confident and effective talkers and listeners.

3.1 Sharing time/news time/morning talk

¥~ 4.1 Activity 8

In small groups of 4 —5:
Talk about something that happened during your vacation
Share either your own news or retell somebody else’s experience

Suggest possible language learning objectives you could develop
for Sharing time/news time/morning talk activities.

3.2 A nature table
Encourage children to bring in objects and items they see in the environment, eg. a
butterfly, a spider, an empty nest, a pupa etc
The teacher models the language of e.g. a scientific description
In subsequent sessons, the items are reviewed, with children giving the description
The teacher prompts where necessary

Thisactivity is useful in encouraging children to oraly develop another factua text type.

3.3 Mime, role play and drama
Mime involves learners performing actions without using speech, thet is, through using
gestures, facia expressions and body movement.
Role-play involves acting out a short scene which may beredigtic or imaginary, as
themsalves or other people.

Dramainvolves the non-verbd activities of mime, and can include speech, movemert,
musc.
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Miming firdt, encourages children to participate in an activity before they are ready to
use the language of the text.

Mime isauseful activity for children to join in when they are being introduced to a
new gory, snce they can concentrate on the meaning without having to ‘map’ the
language onto the acting.

After they have heard the story severd times, they can be encouraged to perform the
actions of the characters.

Sometimes children will be shy to perform the mime aonein front of other children. In
that case, you can encourage two or three children together to act out each character.

Stepsto follow:

Firgt, the teacher reads or saysdl of the text of the gory, including the talk between
characters, asthe children perform the actions of the story.

Each day, the children can take on more of the talk, speaking in chorus with the
teacher.

Then the teacher can encourage the children to say the didogue with lessand less
help, until the children are acting and talking independently.

When children understand the process, they can plan their own mini-dramasin smdl
groups. They can then act them out for the whole class.

They can choose either to mime the story they have chosen or constructed, or they
can add diaogue.

The actors may need to rehearse their dramaafew times before they fed comfortable
performing for the whole class.

With some smple 'props, they could perform their dramafor another class or the
school assembly. This gives them ared audience for their performance.

“F~ 4.1 Activity 9

Working in a small group, spend 10-15 minutes to develop a simple
mime/ drama. This can be based on a known poem, story, or something
new.

Perform your mime/drama for the whole group.

3.4 Using narratives / stories / legends

Invite amature speaker of acommunity language, Tok Pisin or English to tel a story to the
children. Then:

Encourage the children to act out the story or parts of the story
Tape record the story to play for the children in listening time make up their own
amilar stories
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Pan to write the Story down as a group- negotiated text when the children are familiar
with it, and make it into abig book

Congder how you could integrate the story as a step in alesson in another Curriculum
area?

3.5 Innovations on a text, or ‘parallel stories’
After reading astory to the children, i.e. The Story of Pini, children can

Act out the story
Make up asmilar story — with some minor changesin character, place
In later lessons, change more eements of the story

3.6 Oral cloze
In Cloze procedure, words are |eft out of awhole text:

The teacher tells or reads a story that the children have heard severd times.
As ghe reads, ghe leaves out some words

The listeners have to supply the missng word, or one having the same meaning
Leave out different parts of speech, i.e. al nouns, or verbs, or adjectives etc
Useful asaway of assessing children’s learning of language fegtures

3.7 A ‘print walk’

An activity that encourages children to walk around the classroom looking at the work
they have put up on the walls, reviewing and talking about work they have aready
completed

Encourage children to recal information from story maps, semantic webs, etc.
displayed on the walls

Suitable for small groups
Can be done 3 — 5 timesaweek in the Lower Primary Grades

3.8 Planning an excursion

In planning an excursion, the main am isto give children opportunity to develop their language
abilities, and to learn more about the world and ther placein it. Wetak :

Before the excursion
Discuss
the purpose of the excursion before you go

What they are likely to learn/see/meet/discover
What they need to take with them
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At thistime you support them in setting learning gods they wish to meet during the excursion.

During the excursion
Whilethe excurson isin progress, you assst them to improve thelr learning:

By talking with them about what they are seeing
By encouraging them to tak to each other about what they are finding out
In collecting the information they decided on during the planning stage

After the excursion
When you return to the classroom, that day or the next:

Help them rdae dl that they have learned to the gods that they set for themsdlves

Encourage them to carry out writing tasks (texts, diagrams, flow charts etc) that help
them to meet their goals.

Y ou have planned to extend this stage of the program over the remainder of the week so that
the learners can make the most of their new knowledge and understanding, and practice the
language that goes with that learning.

3.9 Sequenced pictures

Start with astory the children know well

Use pictures from a group-negotiated text, or pictures from Education Department
wall charts

Place the pictures in random order along the blackboard ledge
Children recall the gory to put the picturesin the right sequence

Start with 3 — 4 picturesto a story, build up as the children become familiar with the
process

Use photos of procedures like preparing a muu-muu, or making scones

In thisway, the children have experience in learning to spesk different kinds of oral
genres before they have to write them

This can dso be afollow-up activity after an excursgon

Figure 3: Sequenced pictures — 'The arrival of Father Christmas'.

Student Support Materia



Module 4.1 Oral Language Development 17

A note about demonstrating appropriate language rather than correcting
"errors”. For example, the child says, "My sister, he start school today”
Rather than correct what was said, you can say, "She started school, did
she? That's great". In this way you model the appropriate usage, and give the
child positive feedback as well.

3.10 Total physical response — listening / modelling

Total Physical Response (TPR)

Total Physicd Response (TPR) is one of the dtrategies to teach children language using the
naturd method of language learning. When children begin to learn the language thet is spoken
in their environments they do o by first listening to the sounds and structures of the language
that they hear. When young children begin to learn an additiond language they usudly go
through a 'receptive phase' fird. During the receptive phase the child generally does not spesk
in the new language instead he / she ligtens to the new language structure and vocabulary for
some time before being able to produce (speak and write) in the new language.

TPR seeksto mirror this natura approach to language learning. Students listen, & beginning
levels, to commands or ordersthat are given by the teacher or by other children and they react
physicdly to the commands by doing. In many cases the teacher modd s the action and uses
the vernacular to support meaning before the children are expected to act. For example, a
teacher may say, “raise your left hand” and asthisis said the teacher raises her/his left hand,
the teacher will then expect the children to follow the command that has been modelled ether
asagroup or asindividuds.

The strategy amsto build up children’ s vocabulary about their bodies and their immediate
environment aswell as building up acorelit of action and doing words (verbs). Asan initid
language teaching strategy, the use of TPR generaly encourages children to participate in
actions done by awhoale group. In thisway the child is not forced into acting done and learns
the basics of the new language in amoativationd way.

In practicd terms, by learning through TPR the children will be able to recognise and
participate in the daily routines that occur in the classroom and will be able to understand the
procedures necessary for completing many tasks in the content areas. As children progress
through the lower primary gradesit is recommended that those who are capable be
encouraged to have more participation in the productive language skills of speaking and writing
while engaging in TPR type activities. In this section there are a series of sample TPR tasks
that are appropriate to various levels of children's second language abilities
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¥~ 4.1 Activity 10

Discuss the implications of using the strategy in the lower primary bridging
classroom. Remember it is not expected that children will speak using the target
language of English for some time.

Can you think of any content areas where TPR would be especially effective as a
language teaching strategy?

Suggested steps for teaching basic commands using Total Physical Response

Write your lesson objective.

Choose the TPR exercise. Introduce only five (5) new commands for beginning
English. Teach one exercise aslong as needed for the pupilsto learn dl the words.

3. Cadllect materidsfor the lesson, e.g. chair, book, pencils etc.

10.

11.

12.

13.

Teacher models the instruction done, thet is the teacher demonstrates by doing the
action. For example say the command and do the action.

Teacher says. "Put the book on the desk.” Action: (Puts abook on the desk).

Teacher modd s the command and action three (3) times using the same order. Pupils
lisen and watch.

Teacher repeats, modeing the command and action with asmall group of students
doing the actions.

Teacher models and changes the order of the commands with the whole class doing
the actions.

Teacher gives commands BUT DOES NOT DO the actions. Students listen and do
the actions, whole class then small groups or the other way round. Repesat 2- 3 times.

Teacher gives some old and some new commands and MODEL S the action. Pupils
listen and do the actions.

Teacher gives old and new commands without the action. Pupils listen and do the
actions.

Allow pupilsto begin to say the words on their own. Then get volunteersto be
teacher and give commands.

From: R. Ray et d. (1998), Bridging to English in Lower Primary, NDOE, PNG. p10.
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3.11 Using songs, poems and rhymes
Singing songs, reading poems and rhymes is afun way for the children to practise their
gpeeking and ligening. It is especidly useful in learning English.
Whereto find songs, poems. . .
Use songs the pupils know from church or other outside group activities. Teach the
EnglisvTok Pisn words
Write some new songs, poems, rhymes
Adapt songs from the locd language
Invite community people to teach traditiona songs.
Use the letter sound poemsin the Appendix of Bridging to English book
Use the OESM Teachers Resource and Bridging to English books to find some songs

poems, and rhymes
Use rhyming sections of well-known stories, such as: "run, run, run, asfast as you can,
you cant catch me, I'm the gingerbread man".

Refer also to Unit 6 Module 1 Bilingual Education and Bridging to English for
other listening/speaking activities.
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Section 4 Some games for listening and speaking

Lisgtening is avery active process, as is gpeaking. How can we encourage learners to be
effective ligeners?

By using red language in red Stuations for carrying out red tasks

By creating a supportive classroom climate where learners are encouraged to

contribute without fear of criticism or failure and where every person's contributions
are accepted

Effective listening does not end until the listener has.

Acted on the information received by using it in atask, or
Memorised it for later use

As much as possible we create or Smulate redl-life Stuations to encourage children's listening
and speaking abilities. However, what follows are some listening/speaking games you can use
in spare moments when children have finished set tasks.

4.1 O'Grady (or another name) says
Teacher gives acommand: O’ Grady says, “ Stand on oneleg’; “ O’ Grady says “Hop
ononeleg”; Stop now”
Children who forget to listen for the ‘O’ Grady says command are ‘out’
Last child in getsa clgp for being agood listener.

4.2 | went to the market and | bought ...

Students St in acirde of up to eight
The first speaker begins, "I went to the market and | bought a pineapple”

The second speaker says, "I went to the market and | bought a pinegpple and a bunch
of bananas’

Each spesker repeats what the previous speaker has said, and adds one more item to
the ligt until they have built up aligt of items they bought a the market

4.3 Twenty questions (also known as "What am [?")

Demondrate this game severd times until the children understand the rules

The teacher thinks of an object or anima and the children have to guesswhat gheis
thinking of

The questions can only receive the answers"yes' or "no"

The teacher can encourage one child to be “What am |7’
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The teacher models some questions for the other children so they understand the
importance of asking questions from the generd to the specific, eg. "Areyou an
anima? ... human? ... vegetable?

4.4 A blindfold walk

Arrangethe childrenin pairs
Blindfold one of them

The sighted child takes the blindfolded child for awalk, and describes the scenery during
the walk

Later, to test how well the sighted child described what she saw, the child who wore
the blindfold can write about or draw the scene

4.3 Places and things

In small groups or pairs, learners could develop ord descriptions of familiar places such as
their home, school, neighbourhood or town. The purpose of the description could be:
Tdling atourigt in the town how to get to your village
What the village looks like
Writing to sudents in another schoal, telling them what your school/village was like
This could be afocus activity for alesson in the Socid Science subject area

4.4 Sounds around us
AsK the children to close their eyes and listen to the sounds they can hear in the
environment around them.

Or, recdl or imagine the sounds of: weater boiling; alog fire burning; a squesking door,
waves bresking; a clock ticking; thunder, alawn mower; rain on atin roof, a sausage
frying, and others you can think of.

4.5 A continuing story

Arrange the children in groups of six and get themto Stinacirce.
Each group could have a series of pictures or story cards.

One child beginsto tell agtory.

In turn, each child adds a new sentence to the story to continue it.
Each group retdlIs their story for the whole group.
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Section 5 Additional strategies useful for Upper
Primary pupils

The use of diagramsis a powerful strategy to assst second language
learners to organise information about atopic.

Further, using diagrams can assst Upper Primary and Secondary pupils
to understand complex or difficult text when they meet it for the first
time.

Below are some activities that can encourage older pupilsto talk
through some difficult materid so that they help one another understand
it.

Diagrams dso help children think issues through verbaly before they
have to develop their findings into written text of different kinds.

5.1 Brainstorming

Thisisadrategy by which learners
contribute information about a
particular topic. This can be:

A whole class

Smdl group

Individud ectivity

Ll

aa

Rationde for the process of
braingorming is asfollows:

It helps learners to make links 5'3W|ﬁLML\€T’E’ | J.‘r:}

withtheir prior knowledgeof a | keep ¢ feq

topic *{5 glekY F@j“‘fﬁ@};

It acknowledges their own life {ﬂﬁh /’ 1‘5"""'|‘_.L1i ,
experiences asimportant in QIr & eﬂr‘r {}!Ja'i’ J?/.':'
relation to atopic 2 B g

4"7._,;- '
{?;Vﬂ ’ql?q:;l_

; /
fm ﬂzi:ﬂifé;ﬂia,:ziaf*

It enables learnersto build up
their subject vocabulary of a
topic by learning from others

It encourageslearnersto learn -
ome communicative g:ra:egia auch actirn takcinn nattinn the attentinn nf the teacher
and the group to contribute an idea Figure 3: The results of brainstorming.

It helps to create an environment w

to share their idess
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It enables teachers to assess their pupils knowledge and language skills at the
beginning of atopic

Brainstorming as a strategy can be used successfully with awhole class or with small groups of
at leadt five and is used mainly in the beginning stages of a new topic or task. For example:
As abeginning activity for introducing atopic
Before awriting activity so that children can gather vocabulary and ideas for writing
As abeginning sep in planning a structured overview
Asadiagnogtic tool before or after alearning activity

What you need:

A chakboard and chalk, or large sheets of butcher's paper and felt pens. Therefore,
this strategy can be used in any classroom.

What you do:

Explan the Srategy

Introduce the 'rules (with younger children)) or formulate rules with prompting from
the class

Introduce the topic (chosen from one of the curriculum areas, eg. Environmentd
science)

Invite individuds to give key words, concepts or phrases that they think reate to the
topic

Tdl the children how long the braingtorming sesson will last

The'rules of braingorming are:

Moreis better

All idess are accepted. Nothing isirrelevant until proven to be so in follow-up
activities

Building on each other'sideas is encouraged

A st timeisdlocated so that the session is brisk. Then a group reporter can report back their
ideas to the whole group. These can then be listed on the blackboard.

The brainstorming session can form the basis of the next activity.

5.2 Concept map / mind map
Thisis another strategy for recording information.

It can be awhole class, smdl group or individud activity.

It goes one step further than brainstorming, in that it draws connections between
concepts and idess. That is, it shows meaning relationships between concepts by using
linking' words.
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Concept maps may organise conceptsin a hierarchy (top to bottom) from the most
generd to the mogt specific. Here is an example of concept/mind map:

A concept map

lwnivers o —T

wia oy D

L@'u_h—:. s, _JI

Figure 4: A concept map. Source: 'Teaching Strategies and Practices'.)

The diagram shows how the concepts and information can be organised in alogica
way.

It asssts learnersto identify key conceptsin both oral and written texts, dthough its
purposeisalittle different in each case (See Reading TLM 4).

Concept mapping can follow on after a brainstorming session to help learners organise
information before congtructing a text.

It can dso act as a prompt when children are making an ord presentation.

It isimportant that the teacher models the process of developing a concept map afew
times before expecting learners to develop their own.
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5.3 Story map

11i|1'|.|lr ﬂ'l!lt I:IJ-.“L.:. ‘-‘P'T“L F"Fﬂ" 2 Ehllr!m. larh, 'i;" jh"' HM G#r
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§ ek T
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Figure 5: A story map.

This drategy is effective in encouraging learners to recal information from anarrative
text.

It encourages learners to think about the structure of narretive texts, and how to
sequence eventsin reteling.

The children need to know the story well, and the teacher should have modelled the
process severd times with the class before expecting the learners to produce their own
story maps.

In this Srategy the characters and sequence of events are represented by a series of
pictures drawn across alarge sheet of paper, with arrows or dotted lines showing the
connection between characters and events.

The story map can then be used to help children recall the important details of a sory,
and to prompt them when retelling Stories in agroup or the whole class.
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5.4 Flow chart

A pictorid flow chart issmilar to a story map. However, it helps learners to organise and
recal factual information.

Crossing (he Road

stop ok the kerb slop al the kerb

Figure 6a: The germination of a seed.

Run's snergy o lighining wmple martes ERIRpOUHSE jnie
In'eng 3 QASECUS HCLTE LTS tagailis:

ferm gull-pan grougs of
SETERES

piani gnd wremal sngEge

avanced el tend primliive enavmedl alniaiiie [ o] mivkin of oganis
Emtmmatinn euliw wilhi muls ol I Soaans

Figure 6b: One theory as to the origin of life. Figure 6c: Flow chart for 'crossing the road'.

5.5 Structured overview

Can be used with awhole class or smal groups

It isbascaly adiagram built up of key words showing the relationship between related
ideas

The key words or concepts (ideas) are ordered in rank from the generd to the
specific, and displayed as adiagram

The diagram provides a framework within which learners can structure their talk,
organise their undergtanding, and later, writing

The diagram is aso useful when children are being introduced to atext in which they
need to locate facts and information
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ALTERMATIVE ENERCY SOLURCES

Toypas Cowts
Wind l Tldal | Mithane Deyelopement Per unii
Solar  Gepihermasl Bessarch
Advantages Characleristica
Eeological Political Matwral Irurshaastitelu

Morpollutng  Mos-nucir lf-puificimi  Local schutons

Figure 7: Structured overview diagram.

Why use a structured overview?
It provides indghts into what learners already know about atopic
It helps them to link what they know with new knowledge being introduced throughout
the topic
It enables the learner to develop language on the topic being studied and to organise
this language into meaningful ‘chunks
It helps teachers to be clear about what they need to teach in the topic

The structured overview can be used:
Asan activity to be carried out between teacher and pupils when introducing a new
topic, and follows on well as a strategy after ‘brangorming

As a pre-reading activity as preparation for reading to locate information. The
structured overview indicates what informetion to look for

By the teacher to give agenera overview of the topic to be taught
Asaway of discussng learners knowledge about atopic

Asaqguide for learners to monitor their progress when learning about atopic especidly
by their own research

To assess what learners have learned when atopic isfinished
To organise information from atext

What you do:

Thetopic to be studied is decided

Learners and teacher brainstorm words that relate to the topic

Learners and teacher rank-order the words or concepts from the most generd to the
mogt specific

Learners and teacher then organise the information into a structured overview.

N. B. The teacher may find that the structured overview, asit relates to the learners
knowledge, isincomplete. Additiona words/concepts can befilled in asthey progress through
the topic.
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Two additiond options for completing an overview are:
The 'top down' approach, where learners are given the general concepts at the top
and work down to the specific concepts, and

'‘Bottom up' where learners are given the specific concepts at the bottom and work up
to the genera concepts

A structured overview, completed with the children’ s ass stance, then becomes the basis and
guide for awritten text.

5.6 Graphic outline

Graphic organizers

A graphic organiser isan ingructiond tool used to illustrate knowledge about a topic or
section of text.
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Spider map ™, 7 Dl

A spider map is used to describe a N S o~

central idear athing (a geographic R &

region), a process (photosynthesis), ),kﬂ\.l

concept (ethical behaviour), or argument vl

with support (discipline should banned in H

schools). 7

Key questions. What is the centrd idea? t \—
What are its characterigtics? What isthe N
purpose of each characteristic?

Series of events chain
A saries of eventschainisused to Initiaing Evenl
describe the stages of something (the life
cycle of abutterfly); the stepsin alinear

procedure (how to make a canoe); a +
sequence of events (how PNG got its
independence); or the godls, actions,

Event |

Ewenit 2

and outcomes of a historical figure or +
character in anove (Sir Julius Chan). Fimal Outcome
Key questions: What is the object, Event 3

procedure, or beginning event? What
are the stages or steps? How do they
leed to one another? What isthe find
outcome?

Continuum scale

The continuum scae is used for time
lines showing hitoricd events or ages
(grade levelsin school), degrees of
something (weight), shades of meaning i High
(Likert scales), or ratings scales

(achievement in tests).

Key questions: What is being scaled?
What are the end points?

. Mame | MName 2
Compare/contrast matrix

A compare/contrast matrix (or Atribuie |

information grid) is used to show
smilarities and differences between two

Attrrbute 2

things (people, places, events, idess,
etc).

Abrbute 3

Key questions. What things are being
compared? How are they smilar? How
arethey different?
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Whao
W e
Why

Problem/solution outline

A problemysolution outline is used to
represent a problem, attempted
solutions, and results (corruption in L
government).

Problem

Arternpled Resulis

Saliitions

Key questions: What was the problem?
Who had the problem? Why was it a Saliigicn i
problem? What attempts were made to 2. 2
solve the problem? Did those attempts l
succeed?

End Results

Network tree

A network treeis used to show
information about causes (causes of
poverty), ahierarchy (types of insects),
or branching procedures (the circulatory
system).

Key questions. What isthemain
category? What are the minor
categories? How are they related? How
many levels are there?

Groals

Cieuili

Human interaction outline

A humen interaction outline is used to
show the nature of an interaction
between persons or groups
(Landowners and companies).

Key questions. Who are the persons or
groups? What were their goas? Did
they conflict or cooperate? What was
the outcome for each person or group?

Pegson 1

G wrjy |

Person 2
Ciroup 2

T,

lnlemetion

-

Action————=

ak
."'u.l.ll."l.ﬁ' Resarion |

Feaction

Reactnn 2

¥ a

[Dhabicnmss

{ My

Persom |

Group |

Person 2

Cafeniip 2
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Cycle

A cycleis used to show how a series of
eventsinteract to produce a set of
results again and again (westher cycles,
teaching and learning cycdles, the life
cycle).

Key questions. What are the critica
eventsin the cycle? How are they
related? In what ways do they influence
each other?

5.6 Questioning techniques

g

b,

The use of questioning isavauable sKill to develop. Its use as atechniqueisreferred to in the

Language Resource Book, p. 10, 11, 12.

Thereisacomprehensive lig of questions based on a hierarchy of thinking skills as Appendix

linthisModule
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Section 6 Assessment

6.1 Why evaluate?
Assessment, or evauation has severd different purposes. These purposesinclude:

To demongtrate for the pupils:
1. How well they have learned something

2. What kind of things they can do best

To show teachers.
1. How wel they have taught something

2. What areas pupils need extra help with
3. What they need to plan for in their follow-up teaching

To show parents their children’s progress over the Grades and curriculum areas

There are two main dimensons to assessment. Thee are:
Pupil sdf-evauation

Teachers can help children to play an important role in their own evauation by:
1. Focussing their attention on what they are able to do
2. Encouraging them to plan what they could do next
3. Encouraging them to edit and comment on their own stories
4. Encouraging them to make their own charts of storiesthey have read and written.

Teacher evduation
Suggestions for assessment of pupils are:

1. Keep afolder for each pupil

2. Place samples of their work over timein thefolders

w

Keep notes of your observations and comments in their folders

s

Keep checkligts carried out on individud pupilsin the folders too
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6.2 Strategies for evaluation

4.1 Activity 11

Look at the Diagram THE ASSESSMENT PYRAMID, below. Consider:

Which part of the Pyramid has the most information and
suggestions for assessment?

Why is the information presented in this way?

THE ASSESSMENT PYRAMID

and
meaagsures
*  Writien lests

*  Voeabulary / spelling
dietation teats

# Phonics

Observation of
pupils” work

+ Willingness to participate in
litarature activities, ey Shared
Heading, Negotiated texts,
=  Recording of hooks read.
# Participates n silent reading with enjoyment.
* Beepe some solf aesassmont notos
« Kospa journal ns time ellows
+ HKecps n writing folder
» Use of langusge skills in other subjects

Obervation of processes

« Pupils reflective thinking about language tasks and activities:
# Teacher votes from classroom observations nnd mflections,
# Interviews and conferences with pupila.

« Observation of puplls interscting with the texta: relelling, rewriting
the story, sequencing, ebc.

+ Fesponees to questions, discussion writing activities, writers' workshops, ete
« Pupils willingriess to take ricks in langusge activities
+  Pupils willlogness and ability to makes decisions
s Pupile stteation to monitoring their owo skille, sz self correction.

Student Support Materia



34 Module 4.1 Oral Language Development

¥~ 4.1 Activity 12

Working in groups, discuss:

How teachers might collect the information in each part of the
Pyramid?

What use they might make of the information they collect?

How they might record it until the end of the term when they write
their reports?

Some strategies for record keeping for evaluation
Folders for each student in the class
Checklists — see the examples on p. 73 of the Language Resour ce Book
Observations — taken from other curriculum aress as well asin language lessons

Conferences — teacher talks to children asindividuas or in smal groups about a text
they are working on. S/he keeps notes of aspects of the children’ swork to help with
assessment and for ongoing planning.

Teachers could use a grid like the one below
For recording and collecting observations of what pupils were able to do when
recounting what they did ...

Asamodd for identifying items to be observed when recording and collecting
observations on pupils abilities across avariety of texts

Children Recounts Repeats or restates Uses patterns such | Speaks clearly
persenal words nol understond | as "On and confidently
gvenls by listener Salurday... ", ‘Last

1 might...."

Kalal (5] = (%] (3]

Nava (&) & =) &

Lucy © © ©  uses and’ @

repeatedly

Forova & names and | & repests words for | 2 uses ‘and &
actions only listener then” as learned
nol yel ahle o pattern
link ideas

Figure 8: Record keeping evaluation grid.
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Resources

The documents listed below were used as resources from which materid was drawn in the
compilation of Unit 4, Module 4.1.

NDOE documents

NDOE (1998.) Language Resource Book for Lower Primary
NDOE (1998). Lower Primary Language Syllabus Grades 3 —5
NDOE (1998). Programming for Lower Primary Teachers Grades3 -5
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Appendix 1

Sequences of questions based on a hierarchy of
thinking skills

Useful verbs Sample question stems Some potential activities and
products
list What happened after ...? Make a list of the main events of the
describe How many ...? story.
write Who was it that ...? Make a time line of events.
" find Can you name the ...? Make a facts chart.
o | state Describe what happened at ...? Write a list of any pieces of
8 name Who spoke to ...7? information
;‘ Can you tell why ...? you can remember.
®) Find the meaning of ...? List all the animals in the story.
S What is ...? Make a chart showing ...
Which is true or false ...? Make an acrostic poem.
Recite a poem.
explain Can you write in your own words ...? | Cut out or draw pictures to show a
interpret Can you write a brief outline ...? particular event.
outline What do you think could have lllustrate what you think the main idea
= | distinguish happened was.
Q | restate next ...? Make a cartoon strip showing the
%) translate Who do you think ...? sequence of events.
% compare What was the main idea ...? Write and perform a play based on
'[-J':J describe Can you provide a definition for ...? the story.
a8 Retell the story in your own words.
CED Write a summary report of the event.
O Prepare a flow chart to illustrate the
sequence of the events.
solve Do you know of another instance Construct a model to demonstrate
show where ...? how it will work.
use Can you group by characteristics Make a diorama to illustrate an
illustrate such important event.
> calculate as ...? Make a scrapbook about the areas of
O | construct Which factors would you change if study.
E complete L2 Make a papier-mache map to include
O | examine What questions would you ask of ...? | relevant information about an event.
a | classify From the information given, can you Take a collection of photographs to
% develop a set of instructions about demonstrate a particular point.
L2 Make a clay model of an item in the
material.
Write a textbook about ... for others.
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Useful verbs Sample question stems Some potential activities and
products
analyse Which events could not have Design a questionnaire to gather
distinguish happened? information.
examine If ... happened, what might the Write a commercial to sell a new
compare ending have been? product.
contrast How was this similar to ...? Make a flow chart to show the critical
investigate What do you see as other possible stages.
categorise outcomes? Construct a graph to illustrate
identify Why did ... changes occur? selected information.
% explain Can you explain what must have Make a jigsaw puzzle.
> | separate happened when ...? Make a family tree showing
< | advertise How is ... similar to ...? relationships.
<Z( What are some of the problems of Put on a play about the subject of
L2 study
Can you distinguish between ...? Write a biography of a person
What were some of the motives studied.
behind ...? Prepare a report about the subject of
What was the turning point in the study.
game?
What was the problem with ...?
create Can you designa ... to ...? Invent a machine to do a specific
invent Can you see a possible solution to task.
predict L2 Design a building to house your
construct If you had access to all resources, study.
o | design how would you deal with ...? Create a new product. Give it a name
o | improve Why don't you devise your own way | and plan a marketing campaign.
'iJ devise to...? Write about your feelings in relation to
E formulate What would happen if ?
5 How many ways can you ? Design a record, book or magazine
Can you create new and unusual cover for ...
uses for ...? Devise a way to ...
Can you develop a proposal which
would ...?
judge Is there a better solution to ...? Conduct a debate about an issue of
select Judge the value of ... special interest.
choose Can you defend your position about Make a booklet about five rules you
decide L2 see as important. Convince others.
justify Do you think ... is a good or bad Form a panel to discuss views, for
% debate thing? example, "Learning at School"
E | verify How would you have handled ...? Write a letter to ... advising on
5': argue What changes to ... would you changes needed at ...
3;' recommend | recommend? Write a half-year report.
ﬁ assess Do you believe ...? Prepare a case to present your view
discuss How would you feel if ...? about ...
rate How effective are ...?
prioritise What do you think about ...?
determine

Adapted from Bloom's Taxonomy
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